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Positive Behavioral Interventions and Supports Defined
Positive Behavioral Interventions and Supports (PBIS) is rooted in the belief that behavior is learned, is related to immediate and social environmental factors, and can be changed.  PBIS is based on the idea that students learn appropriate behavior in the same way they learn to read – through instruction, practice, feedback and encouragement.  Key features of PBIS include: 
1. Administrative leadership
2. Team-based implementation
3. A clear set of defined positive expectations and behaviors
4. Teaching of expected behaviors
5. Recognition of meeting expected behaviors
6. Monitoring and correcting errors in behaviors
7. Using data-based information for decision making, monitoring and evaluating building results

What is School-wide PBIS?
School-wide PBIS is a PCSD framework we have in our district and school buildings for creating customized systems that support student outcomes and academic success.  Our goal is to recognize the positive expected behaviors regarding being Safe, Responsible and Respectful.  PBIS is a systems approach to creating a safer and more productive school.
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Continuum of School Wide Supports
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An important aspect of PBIS is the understanding that appropriate behavior and social competence is a skill that requires direct teaching for students.  There is no assumption, in PBIS, that students will learn social behavior automatically or pick it up as they go through life.  

Primary Prevention
Core Principles
1. We can effectively teach appropriate behavior to all children.  All PBIS practices are founded on the assumption and belief that all children can exhibit appropriate behavior.  As a result, it is our responsibility to identify the contextual setting, events and environmental conditions that enable exhibition of appropriate behavior.  We then must determine the means and systems to provide those resources.
2. Intervene early.  It is best practice to intervene before targeted behaviors occur.  If we intervene before problematic behaviors escalate, the interventions are much more manageable.  Highly effective universal interventions in the early stages of implementation which are informed by time sensitive and continuous progress monitoring;  enjoy strong empirical support for their effectiveness with at risk students.
3. Use a multi-tier model of service delivery.  PBIS uses an efficient, needs-driven resource deployment system to match behavioral resources with student need.  To achieve high rates of student success for all students, instruction in the schools must be differentiated in both nature and intensity.  To efficiently differentiate behavioral instruction for all students, PBIS uses tiered models of service delivery.
4. Use research-validated interventions to the extent available.  The purpose of this requirement is to ensure that students are exposed to curriculum and teaching that has demonstrated effectiveness for the type of student and the setting.  Research-based, scientifically validated interventions provide our best opportunity at implementing strategies that will be effective for a large majority of students.
5. Monitor student progress to inform interventions.  The only method to determine if a student is improving is to monitor the student’s progress.  The use of assessments that can be collected frequently and that are sensitive to small changes in student behavior is recommended.  Determining the effectiveness (or lack of) an intervention early is important to maximize the impact of that intervention for the student.
6. Use data to make decisions.  A data-based decision regarding student response to the interventions is central to PBIS practices.  Decisions in PBIS practices are based on professional judgement informed directly by student office discipline referral data and performance data.  This principle requires that ongoing data collection systems are in place and that resulting data are used to make informed behavioral intervention planning decisions.
7. Use assessment to screen, diagnose problem behavior and progress monitor.  In PBIS, three types of assessments are used: 1. screening of data comparison per day/per month for total office discipline referrals, 2. Diagnostic determination of data by time of day, problem behavior, and location and 3.  Progress monitoring to determine if the behavioral interventions are producing the desired effects.













Secondary Prevention
PBIS is an application of a behaviorally-based systems approach to enhance the capacity of schools, families, and communities to design effective environments that improve the fit or link between research-validated practices and the environments in which teaching and learning occurs.  Attention is focused on creating and sustaining primary (school-wide), secondary (targeted group or simple individual plans), and tertiary (individual) systems of support that improve lifestyle results for all children and youth by making problem behavior less effective, efficient, and relevant. 
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Tertiary Prevention
[image: Image result for continuum of school wide pbis tertiary graphic]

Expectations 
The primary prevention of positive behavioral interventions and supports consists of rules, routines, and physical arrangements that are developed and taught by school staff to prevent initial occurrences of behavior the school would like to target for change.  Students should be able to identify the expectations since they will be posted, taught and referred to throughout the year.[image: ]
BE SAFE
BE RESPONSIBLE
BE RESPECTFUL

District Accountability:  Implementation Look For











Teaching Expectations 
Starting the Year Off Right
During the first week of school, we will focus on teaching the school-wide rules and behavioral expectations to all students across all settings in the school.  The PBIS universal team will organize a set of events that will provide students and staff with an informative and positive first week of school in which everyone learns the rules and expectations.District Accountability:  Documentation of dates and procedures for teaching and
reteaching of expectations.




Why Teach the Rules and Expectations, During the First Week of School?
A major reason to teach a behavioral expectation across settings is so all staff agrees on what is expected.  This will improve consistency across staff in enforcing the school rules.  We also cannot assume that students know the expectations and routines.

Booster Sessions:  Re-Teaching Rules and Expectations
We must remember that we cannot simply teach the rules and expectations once.  It is important to hold booster sessions to review expectations.  Booster sessions are especially helpful after returning from a long break, during times in the year when you anticipate having more troubles, or in areas that continue to be problematic.  Booster sessions may include re-teaching expectations, increasing the number of acknowledgement events, etc.
Systems of Acknowledging Appropriate Behavior
Why Do We Want to Recognize Expected Behavior?
It is not enough just to teach expected behavior, we also need to regularly recognize and reward students for engaging in appropriate behavior.  Research has shown that recognizing students for engaging in expected behavior is even more important than catching students breaking the rules.  Research on effective teaching has found that staff should engage in a rate of 4 positive interactions with students to every 1 negative interaction.
When adults acknowledge positive behavior they should:
· Be positive
· Be specific, clear
· Acknowledge immediately
· Initiate the action
Acknowledgement should be free and frequent and can include verbal praise, a smile, stickers, a high five, thumbs up, note home, etc.District Accountability:  documentation of non-criterion celebration date and activity, 
Implementation Look For

ebration
Systems of Correcting Inappropriate Behavior
Consistent and fair discipline procedures are crucial to a successful consequence system in all schools.  It is important that we are respectful of students in our disciplinary responses.  Consequences should focus on:
· Re-teaching/Strategies for correcting behavior
· Reflection
· Logical consequences
In order to maximize student instructional time staff are encouraged to deal with problem behavior in their classroom as much as possible.  This requires that staff develop a clear discipline plan which teaches expectations, provides incentives for positive behavior and identifies clear responses to problem behavior within the classroom.
Adult behavior when providing correction needs to be:
· Calm
· Consistent
· Brief
· Immediate
· Respectful

Correction Procedure- 
Steps to Address Behavior (need to be used in the order given)
1. Non-verbal cue (look/proximity)
2. Restate expectations / Check for understanding / Reinforce (verbally) / Move on
3. Reflection time within the classroom (2 minutes).  Teacher checks in with student to return to instruction.  Reset an additional 2 minutes if needed.
4. Reteach outside of instruction (time may vary for individual need).  The goal is to return the student to instruction as soon as possible after the behavioral skill set has been practiced.  Reteaching occurs by Classroom Teacher (adult in charge of setting).
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Classroom Discipline Referral (CDR) Definitions
[image: A white paper with black text
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Please see the district-wide Office Discipline Referral, Classroom Discipline Referral, Reteaching Form, and Student Behavior Management Process on pages 13-18.
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Description automatically generated with medium confidence]Student Signature:  ________________________________________________________________________________
Parent/Guardian Signature (Optional): _________________________________________________________________
Teacher/Staff Signature: ____________________________________________________________________________
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Roles and Responsibilities
Schools Must:
1.  Post the behavioral expectations and behavior matrix throughout the school for all students and staff to see daily.
2. Teach the behavioral rules and expectations within the first week of school for all settings within the building (classroom, hallway, bathroom, cafeteria, playground/athletic area, etc.)
3. Review behavioral data monthly.
4. Establish universal reinforcement systems (school-wide and classroom)
5. Establish a behavior management plan within each classroom
6. Provide booster sessions/opportunities to re-teach the rules and expectations throughout the year based on the data that is being reviewed by the universal team.

PBIS Coach Responsibilities:
1. Work with District Coach
2. Attend monthly PBIS Leadership Team meetings
3. Become a PBIS expert
4. Facilitate school-level PBIS activities
5. Ensure that the universal team meets
6. Update PBIS portion of school webpage
7. Summarize data from previous month for universal team
8. Make sure school-wide expectations are posted
9. Monitor universal reward procedures
10. Help plan kickoff event for start of school year
11. Seek input from staff when needed
12. Attend District/Regional coaching training




Classroom Teacher Responsibilities:
1. Teach, model, and practice each of the school-wide behavioral expectations
2. Display and use the classroom expectations based upon their school-wide expectations
3. Use the Universal Team and Child Study Team when working with students who do not meet school-wide and classroom expectations
4. Develop and/or use PBIS established strategies for recognizing students who meet or exceed school-wide and classroom expectations using informal and formal recognition programs
 
Staff Responsibilities (adults with any form of supervisory authority):
1. Circulate among students and observe students to see that they are meeting school-wide expectations in all non-classroom settings of the school (active supervision)
2. Talk with students and provide feedback based on school-wide expectations
3. Use the Universal Team and Child Study Team when working with students who do not meet school-wide and classroom expectations
4. Develop and/or use PBIS established strategies for recognizing students who meet or exceed school-wide and classroom expectations using informal and formal recognition programs

Universal Team Responsibilities: 
1.  Team should consist of representatives from the school community – 1to 2 of these individuals should possess behavior/classroom management competence
2. Administrator should be an active member
3. Schedule for presenting to whole staff at least monthly (faculty meetings)
4. Schedule for team meetings at least monthly
5. Integration with other behavior related initiatives and programs
6. Appropriate priority relative to school and district goals 
7. Rules and agreements established regarding voting, confidentiality and privacy, conflict/problem solving, record-keeping, etc.
8. Schedule for annual self-assessments
1. EBS Self-Assessment Survey
2. Review Office Discipline Referrals
3. Benchmarks of Quality
4. School-wide Evaluation Tool
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OFFICE DISCIPLINE REFERRAL (ODR) DEFINITIONS
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MAJOR PROBLEM BEHAVIOR DEFINITION

Abusive language/
inappropriate language/profanity

Verbal messages that include high
intensity swearing, name calling, or use
of words in an inappropriate way and
directed at another.

A Alcohol

Student is in possession of or is using
alcohol.

A Bomb threat/false alarm

Student delivers a message of possible
explosive materials being on campus,
near campus, and/or pending explosion.

Defiance/distespest/
insubardination/non-compliance

Adamant refusal to follow directions;
profane response to teacher.

Disruption

Behavior causing an interruption in class
instruction or activity. Disruption
includes sustained loud talk,
yelling/screaming,
horseplay/roughhousing and/or
sustained out-of-seat behavior.

Dress code violation

Student wears clothing that does not fit
within the dress code guidelines
practiced by the school and/or school
district.

A Fighting/physical

aggression

Actions involving serious physical
contact where injury may occur.
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OFFICE DISCIPLINE REFERRAL (ODR) DEFINITIONS

A Forgery/theft

Student is in possession of, having
passed on, being responsible for
removing someone else’s property or
has signed a person’s name without that
person’s permission.

Harassment/bullying

Student delivers disrespectful messages.
(verbal or gestural) to another person
thatincludes threats and intimidation,
obscene gestures, pictures, or written
notes. Disrespectful messages include
negative comments based on race,
religion, gender, age, and/or national
origin, sustained or intense verbal
attacks on ethnic origin, disabilities, or
other personal matters.

Lying/cheating

Student delivers message that is untrue
and/or deliberately violates rules.

A Drugs

Student is in possession of or is using
illegal drugs/substances or imitations.

Property damage

Student deliberately impairs the
usefulness of property.

A Vandalism/property
damage

Student participates in an activity that
results in substantial destruction or
disfigurement of property.

I\ weapons

Student is in possession of knives, or
guns (real or look alike), or other objects
readily capable of causing bodily harm.

Other

Problem behavior causing this referral is
not listed above. Staff using this area will
specify the problem behavior observed.
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CLASSROOM DISCIPLINE REFERRAL (CDR) DEFINITIONS

MINOR PROBLEM BEHAVIOR

DEFINITION

Inappropriate verbal language

Student engages in low intensity
instances of inappropriate language (i.e.
swearing, ethnic, racial and/or sexual

comments).

Physical contact/aggression

Student engages in non-serious, but
inappropriate physical contact (i.
pushing, kicking, and/or tripping).

Defiance/disrespect/
non-compliance

Student engages in brief or low intensity

failure to respond to adult requests.
Student engages in disrespectful activity
(i.e., teasing, name calling, gossiping,
and/or spreading rumors).

Student engages in low intensity but

inappropriate disruption of instruction

Disruption (i.e., whispering, calling out during
instruction, making noises, and/or making
faces).

Student wears clothing that is near but not

Dress code within the dress code guidelines defined

by school and/or school district.

Property misuse

Student engages in low intensity misuse
of property (i.e. scribbling on desk,
wrinating on bathroom floor accidentally
and not cleaning it up, and/or writing in

textbook).

Other

Student engages in any other minor

problem behaviors that do not fall within
the above categories.
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Plattsburgh City School District Office Student Referral Form
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RE-TEACHING FORM

Student Name:

Be Responsible Be Respectful Be Safe
Reteaching process: § .
1. Teacher... Reteach #1- Specific behavior from classroom

- States the expectation. management plan:

- Models the expected behavior.

Teacher Signature

2. Teacher and Student together.
- Review the expected behavior.

- Practice the expected behavior together. Date
I
3. Student....
- States the expectation. Reteach #2- Specific behavior from classroom
- Demonstrates the expected behavior. management plan:

Teacher Signature

Re-teaching Model
Re-teaching Model e

Identify which expectation s in need of reteaching: X Be Safe Be Responsible Be Respectful

Matrix behavior taught and practiced — this is the specific behavior the student demonsirated in a.given sefting
that caused a reteaching to occur.

Example Matrix

Expectatons Enteingand Lesving Sl Group Whol Group Independent Whent

s e Chsroom rucion tricion WorkTime An Uyt

Besate

2/1224 21 10:30 AM
Expectation_violated - Be Safe
Reteach #1 - Behavior in need of reteaching: In “all routines™ setting keep your hands and feet and objects to self

2/15/24 2t 1:00 PM
Expectation_violated - Be Safe
Reteach #2 - Behavior in need of reteaching: In “small group instruction” setting share equipment.

‘Third violation of be safe results in CDR.

CLASSROOM DISCIPLINE FORM- MINOR BEHAVIORS ).
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CLASSROOM DISCIPLINE FORM- MINOR

Student Name: Date:

Referring Staff Member:

Description of Incident:

o Classroom o Cafeteria o Hallway  © Bathroom ‘Time of day:

Location:
o Playground o Indoor Recess o Arrival Dismissal

Others Involved: o None oPeers o Staff o Substitute o Unknown o Other:

Perceived Motivation © Obtain Peer Atention o Escape/Avoid Tasks/Activities/Sensory
© Obtain Items/Activities/Sensory © Obtain Adult Attention
o Escape/Avoid Adult(s) o Escape/Avoid Peer(s)

© Unknown Motivation

Consequence-
© Make Amends/Apology = Reteaching = Loss of Privilege o Parent Conference with Teacher

o School Counseling Contact © Other:

Parent Contact made on (date and time) ©Parent Square o Phone o In person

Elementary Process — CDR copy goes to the homeroom Teacher and Student Counselor.

Secondary Process - CDR copy goes to the referring Staff Member and Student Counselor.
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Plattsburgh City School District
STUDENT BEHAVIOR MANAGEMENT PROCESS

GOALS OF OUR WORK: 1) Students in class learning and 2) To support Teachers

Observe/identify a problem behavior ~ Behavior continues,

g

Wiite Teacher reteaches
Office MAJOR BEHAVIOR MINOR BEHAVIOR with student
Discipline Office Managed Majors: Correction Procedure Used T
Referral « Weapons
(ODR) o Fighting, Classroom Managed Minors: Behavior continues.
aggressive « Not prepared for class T
behavior « Blurtingout
*  Harassment of *  Generaldisruption Teacher reteaches

with student.

Dean/Admin will got the teacherand/or « Refusaltofollow
student at the first student request 103
opportunity. However,if o Stesling « Name calling Behavior continues,
the student is harming « Bullying «  Inappropriate
callthe ofice for (tantrums) « Playfighting Complete
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